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What are mindsets?

Giving open tasks,
when feasible and
with appropriate
scaffolding, can help
encourage growth
mindset. It’s
important to give
students enough time
to struggle. Giving
answers too quickly
can have dire
consequences.

Mindsets are a rebranding, popularized by Dr. Carol
Dweck, of implicit theories of intelligence.
• Growth mindset = malleable theory of intelligence

• Fixed mindset = entity theory of intelligence
Mindsets can be global or domain-specific.
Growth mindset is better.

Mindsets are distinct from both achievement goals
(De Castella & Byrne, 2015; Dinger et al., 2013) and
self-efficacy (Komarraju & Nadler, 2013).
The research below attests to the veracity of
mindsets and the power of mindset interventions:

As an educator, how can I impart growth mindset?
Praise effort, not ability. Don’t say things like “you’re so smart” (person-oriented praise).
Instead, say things like “great job—you applied yourself well” (process-oriented praise).
Think about how you interact with students. Encourage students to use effective strategies.

Professional Development

Teachers who believe their students’ abilities are fixed:

MindsetKit.org (pictured above; free) can help you
understand and apply mindsets in your practice.
Mindsets are important for educators, too. What
are your mindsets for your teaching abilities?
Technological abilities? Career trajectory? Fixed
mindset is a limiting belief. Becoming explicitly
aware of your mindsets may be the first step toward
replacing fixed mindsets with growth mindsets.

Teachers who believe their students’ abilities can grow:

• May have a performance-avoidance goal orientation for teaching (Shim et al., 2013)
• May be quick to make negative judgments about students’ abilities (Rattan et al., 2012)
• May give “comforting” feedback that belittles and demotivates students (Rattan et al., 2012)

• Tend to give strategy-oriented feedback that motivates students (Rattan et al., 2012)
• Tend to praise hard work, promoting task persistence and enjoyment (Mueller & Dweck, 1998)
• May have and impart a mastery goal orientation for teaching and learning (Shim et al., 2013)

What happens with fixed mindset?
Learners believe they are stuck where they are
Learners give up too easily
Since abilities are fixed, learners become
preoccupied with concealing their weaknesses
Fixed mindset becomes part of their identity, e.g.,

“I’m not a math person.”

"The teacher should
portray challenges
as fun and exciting,
while portraying
easy tasks as
boring and less
useful for the brain”
(Dweck, 2010).

What happens with growth mindset?
Learners believe they can get better
Learners are less afraid to fail publicly
Instead of saying to successful peers: “you’re so
lucky,” they ask: “how did you get there?”
Growth mindset may promote health, well-being,
good emotions, low stress, and achievement (King,
2012; Romero et al., 2014; Yeager et al., 2014).

"Implicit theories
are indeed
consequential for
self-regulatory
processes and
goal achievement"
(meta-analysis by
Burnette et al., 2013).
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Relevance and Implications of Mindsets
It is rare to find a class of educational
interventions that are as simple and replicable as
mindsets. While mindsets are a relabeling,
popularized by Dweck (2006), of implicit theories
of intelligence, evidence suggests implicit theories
are differentiated from both achievement goals (De
Castella & Byrne, 2015; Dinger, Dickhäuser,
Spinath, & Steinmayr, 2013) and self-efficacy
(Komarraju & Nadler, 2013). This means that
mindsets frequently emerge as unique predictors
for a host of student outcomes. Combined with
their stability and amenability to manipulation
(e.g., Paunesku et al., 2015), mindsets are highly
relevant to teacher education and practice.
Outcomes for this Poster
Participants will learn about the
educational research behind mindsets. Ideally, they
will gain motivation to learn more about mindsets,
to implement strategies that foster growth-mindset
in their practice, and to recommend the topic to
colleagues.
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